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�-IB..�GZNT CURRICUUJl.! 

Betty Jones 

In explainirb the e�ergent ��rrioulum process. I fL�d that I keep being 

baok to the ?!ui'field Junior Sc:..a�ce Series Tenchers Guides 1 and 2 (London, 

Collins, 1967). rmat they do particularly well is to give diagrams of the 

-ways in v;-hich curriculum g;ro·,vs or emerges from a startins point; for exe:mple, 

the toaoher brings in a· ocllection of seashells. Some children put them in 

we.tor to see how the oolors ch�nge; some try sorting them.by color or by 

shape or by site; some po.int seashell shapes; some become interest ed in other 

things that live in the sea; interest in the sandbox is re-stimulated when 

the children are p ermitted to use some of the shells in-the ssnd, with 

water. _A diagram of this experience might look sooething like thiss 
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Th� point of those develo?�ents is that the toochor did not �lnn t�c� 

all in t.dVRnco. She brought in so�e interestin& meteriels, r.hich she 'V\1l.s. 

intorested in, e.�d she hsd so�� ido9.s of the kinds of len.rnin� that ni<;ht 

result • .-rhile she -a:;.de·so�e sugbestions to the children, she also liste�ed 

to thom end l>-e.tched t:-:e:?1 to see vrha.t their ide·as l>·ere end wh!.t they �ere 

most interested in. In this process, new curriculum ide�s developed, so�e 

by the chilcren thens6l,es. 

The imple�entation of an enerbent curriculuo i!:lplies a rather different 

approach than pre-planning a curriculum in detail. All members of the 

teaching staff need to be trusted a.s bein� bo"·ledbeable, interesting o.dults 

who have a lot of t�ngs they ce.n 'tel'l.oh to chilc.ren. Curriculum be�i.I:s with 

the ideas of this ste.f'f at this ti:r.e - 'i:"n9t interests you in the world? ":7hA.t 

would you like to do with childre::i? They need to try these id eP. s an=- n!\Y 

2 

This icplies that tr.a s taff �eets to6ether re&ulnrlJ and does con$idern�le 

talkm� ebout indivic�nl chilcren end thei� interests e�d needs, as �all es 

about acti7ities. It elso iq,lies tr�t �uch of t�e "teac�inb" ��c� takes 

place ·consists of bri:i�in� i� �Eterials for children to explore, and 

activities in which the adult participates which are available to children E2:.

ohoioe. A relatively sn:all portion of the day involves direct teachin� of the 

whole group. In other words, each m�be'r of the staff rr.Ay prepare an aativity 

and all of these are si:nultaneousl7 available to children, over a long free­

oho1oe period. 

Goala tor children's learning are cet not b7 e. sequenced series of les­

aona on colors e:id shapes, for exs:::ple, but by &ivin� children the oppor­

tunity for rr.sny cifferent e:xperie:ices with th!.nbs of different colors e.�d' 

ahs.pes, and b:,, talkinJ v.-it!-1 c?'tildren i.!u'ol'"n\lly e.bout the colors e.nd sr.e.c>es 

· ot the thine;s they are playini or v:orkin;; with. Piai;et hss �de it cloar
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th9.t childron need ::::iich direot sensory o:q,orience with thinbs before "l':ords 

Jmke real sense to th�c. Generally it is nore intorestL�b to bot� edults 

and children if curriculu� ::.s.tcri�ls nre chosen not just for abstract 

properties like �olor er st��e but for other interestin£ ch.s.racteristics as 

well. B.utto:is, shells, e:::! blocks all have color and shape propert!.os, 

but you os.n do other thi:igs ;:it:i. the:n and learn about those things too •. 

It is most hel?ful in i:-.plc::.entin6 such e curriculun if (1) �ee.ohi::1E; 

staff members r�ve oppoM;u�ities to observe i�dividuel children carefully -

what thoy do and say and e.re interested in, what they really seen to under­

ets.nd; e.nd (2) teaching stsff �embers have opportunities to look at them­

selves as learners. In-service workshops which got adults. interactbg 

directly ,nth ��terials, n::sking choices in a free-choice environ=ient, e.nd 

then talking about the experience, are more useful ·ror this purpose than 

leotures. Talking about adults• individual intorests e.pa!t from toaohing 

ohildrena lina.t do you do in your .free ti:ne 1 Tiha. t are you le!l.rnini; e.b out? 

What do you enjoy doing with your hands? How do you learn best 1 is e.Ilother 

approach to paying attention to individual differences e.nd e.lso to �ug�esti:!g; 

ideas. for what each adult miht share with children. Quality of curriculu�, 

in this approach, depends not on excell6nce of ple.nning �ut on continuing 

atarr developr.ent. Teachers need to be sunnorted ir. their deoision-=�king. 

!his curriculum �pproa.ch cannot be contained in detailed lesson plans.

·su.tr can ��ke sketch7, flexible plens in advance; but if more detailed

ourrioulum records are needed, they should be written after the fact, not

before, because �n eoergent curriculum is full of surprises.
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