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R/ERGENT CURRICULTDM

Betty Jones

In explainirg the emergent curriculum process, I find that I kecp going

baok to the Muffield Junior 3cionce Series Teachers Guides 1 and 2 (Londons

Collins, 1967)e T¥hat they do pertioularly well is to give diagrams of the
ways iz which curriculum grows or emerges from a starting point; for exﬁmple,
the toacher brings in a ccllection of seashells. Some childrean put them in
water t& see how the colors change; some try sorting them by color or by
shape or by size; soms paint seashell shapes; some beocome interested in other
things that live in the sea; interest in the sandbox is re-stimulated when
the children are permitted to use some of the shells in-tge ssnd, with

vater. A diagrem of this experience might look something like this:
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The point of those developrmonts is that the toachor did not plan then

21l in advance. She brought in some interesting me%eriels, which she wus.

interested in, end she had soms ideas of the kinds of learning thaet picht
result. Thile she rsde‘'sone suggestions to the children, she also listaned
to them end watched them to see vwhat their ideas were end what they were
most interested ine In this process, new curriculum ideas developed, soze
by the children thezselvese.

The implemsntation of an emergent curriculun inplie; a rather different
approach than pre-planning a curriculum in detaile All mexbers of the
teaching staff need to be trusted as being knowledgeable, interesting adults
who have a lot of things they cen teach to childrens Curriculum begics with
the idees of this staff et this time ~ Tnet interests you in the world? That

would you like tc do with childrea? They nreed to éry these ideers and cav

ettention to whet haccens, then evelueting end planning further activitles.

This inplies that the staff mests togefher regularly and does consicerebdls
talkirts ebout izdividual children end their intarests end resds, as wall es
ebout activities. It elso irplies that much of tke "teaching" which takes
place'consists of'bringing in meterials for childrea to explore, azd
activities in which the adult perticipates which are evailable to children b
cholos. A relatively srall portion of the day involves direct teaching of the
Iwhole groupe In other words, each mezber of the staff way prepare an activity
‘and all of these are sizultaneously aveilable to children, over a lonz free=-
ochoice periode.

~ Goals for ohildren's learning are met not by a sequenced series of les-
sons on colors and shapes, for execzple, but by givirz children the oppor-
tunity fotr rany cifferent experieaces with things of different colors azd-’

shapes, and by telking with children iaforrally edbout ihe colors end shapes

-of the things they are playinz or working withe Plaget hss zade it clear
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that childron need much direot seansory experience with things before vords
mke real sense to theme Generally it is more interssting %o bvoik aéult;
and childrea if curriculum zaterisals aré chosen not just for ebstrsct
properties like zolor cr shate but for other interesting characteristics as
well. Buttons, shells, and blocks all have color and shape properties,
but you can do other things with them end learn ebout those things too.

It is most helpful in izplemsnting such e curriculum if (1) teaching
staff members have opportunities to observe individuel childrea carefully -
what they do arnd say and ere interested in, what they really sesm to under-
stand; end (2) temching steff memSers have opportwnities to look at them-
gelves as learnerse In-service workshops which.got acdults interacting
directly vwith materials, making choices in a free-choice environment, end
then talking about the experience, are more useful for this purpose than
deotures. Talking about adults' individual intorests epart from teashing
ohildrens Yihat do you do in your free time? That are you learning ebout?
TWhat do you enjoy doing with your hands? How do you learn best? 4is another
approach to paying attention to individual differences and also to suggesting
ideas for what each adult mizght share with children. Quality of curriculum,

in this approach, depends not on excellence of plenning but on contirnuing

staff development. Teaohers need to be supvorted ir their decision-meking.

This curriculum epproach cennot be contained in detailed lesson planse
‘Steff can make sxetchy, flexitle plens in advance; but if more deteiled
ocurriculum records are needed, they should be writtean after the fact, not

before, because en emergeat ourrioculum is full of surprises.
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